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· PUPIL PERFORMANCE DATA




(OHT 1)
· MONITORING TEACHING AND LEARNING

· THRESHOLD AND UPPER PAY SPINE

· PERFORMANCE MANAGEMENT

· NATIONAL KEY STAGE 3 STRATEGY

· SCHOOL SELF-EVALUATION (AND OFSTED)

· CITIZENSHIP

· CURRICULUM 2000

· PANDA BENCHMARKING

· SPECIALIST COLLEGE STATUS

· NQT INDUCTION

· ITT IN PARTNERSHIP

· SEN CODE OF PRACTICE

· INCLUSION

· NPQH

· ANTI-DRUG POLICY

· ANTI-BULLYING POLICY

· MAINTAINING/IMPROVING THE PHYSICAL ENVIRONMENT

· HEALTH AND SAFETY AT WORK

· ICT INFRASTRUCTURE

· NGFL AND ICT ASSESSMENT

· PROFESSIONAL DEVELOPMENT: - TEACHERS; SUPPORT STAFF

· SUPPORTING/DEVELOPING MIDDLE MANAGERS

· TIMETABLE AND STAFFING ISSUES

· RECRUITING AND APPOINTING QUALITY STAFF

· MANAGING BEHAVIOUR

· CHILD PROTECTION

· YOUR SANITY

Place these items in order of importance!

(Pause)

Quickly now!

Don’t get your pencil out; you can do it in your head!  I’ll give you 35 seconds!

(Pause)

You’ve got to be joking?  

I am!  But it’s not a very funny joke.

There are 28 bullet points on that list.  They all carry a fair degree of priority for Senior Managers in schools.  And they are big!  Not the sort of thing you can sort out between break and lunch!  

Which of you would say you have five or more of them on your own list of responsibilities?  Ten or more?  Fifteen?

You are having to juggle these priorities in your heads every day!  And 35 seconds is about the average time you get to do it!

That’s in between all the ‘nitty-gritty’ stuff!  Let’s see!  It’s Thursday.  Which of you have physically moved furniture this week?  Who has attended personally to a child who was unhappy at how someone else had treated her or him?  Who has attended personally to a member of staff who was unhappy at how someone else had treated her or him?  Who has had to visit a classroom to sort out misbehaviour?  Who has picked up litter?  And you teach and you mark and you prepare lessons...

So your day is full!  Full to bursting!  I remember, as a head, measuring my time not in hours, not in minutes, but in seconds: “If I set off for assembly forty-five seconds early, I can squeeze in that conversation I need with my Office Manager on the way.”

What’s more, your mind must be full.  Mental space is at a premium.

Of that list of management priorities, at least 21 have been the subject of a circular from the DfES in the past two years and are in some way imposed on schools.  The external agenda is huge.  The degree to which our behaviour, our planning, our strategies and our decision-making are dictated to us, by policies and procedures laid down in advance, is extraordinary.

That is the climate we are in and have been for at least fifteen years, since the Education Reform Act of 1987.

Now have a look at this article in The Independent, less than a month ago:

Newspaper article: The Independent, 30 October 2002: OHT 2
Bored, bored bored: 

Why British teenagers 

feel lessons are all too 

often a waste of time

Compared with many other industrialised nations, school standards are far from impressive, according to new educational research  

(Education at a Glance, 2002 Edition: Annual Survey and Report by the OECD)

Is there any connection between this state of affairs and the education agenda that, ironically, has been the result of us winning the argument that education is a major determinant of economic success?

The most successful education systems tended to be the ones where learning was “individualised” – Andreas Schleicher, OECD Head of Statistics

*  *  *

One reason you come away to a place like this is to restore a bit of the last priority: your sanity.  Here, I hope, you can put all those things on one side for a short while; reclaim some of the mental space that has become over-crowded; think, briefly but importantly, about ‘how things might be otherwise’ and how we might take a little (or even a lot!) of that sanity back into our schools.

What I want to say is personal.  It may raise more questions than it answers.  I feel passionately about it.  It represents where I’ve got to, so far, since I decided to commit my working life to comprehensive education, twenty-eight years ago.  You might disagree with my conclusions.  I imagine some of you surely will.  You may feel that they are incompatible with all those existing priorities that you cannot afford to ignore.  

You may feel, as I do, that the direction we’ve been going in dangerous.  The sanity and humanity that should be at the heart of our education system feel under threat.  We’ve got to do something to restore a sense of their importance in our work and our working lives.  To borrow a currently ‘hot’ political soundbite, concerned with how we respond to a perceived threat, I would say: To do nothing is not an option!
What I want to do is provoke thought, open up debate, shine light from one particular direction on some of the stuff that we all wrestle with, day-to-day, in the name of education and ask you to join me in thinking freshly about what it means to us.

I’ve divided what I want to say into five parts:

First, I want to tell you a bit of my story.  It might help you to know ‘where I’m coming from’, what I mean by discipline and some of the experiences that have shaped my values.  It is important to remember that our theories about education, however dry and conceptual they may be, are rooted and ‘living’ in the trivial details of our day-to-day experience. 

Secondly, I want to look more closely at this word discipline: try and classify it into five different types, each of which has characteristics that affect what we are trying to do as educators.

After that, I want to explain what I mean by the post-modern world, because I believe it has made it difficult to rely on modes of discipline that used to be accepted as normal and essential in schools.

Fourthly, I want to talk about spirituality (and that word does not, to me, imply or require affiliation to any religious faith or doctrine).  It is about the personal power (call it potential if you like, it means the same) that each of us is here on earth to grow and fulfil.

Finally, pulling as many of these threads together as I can, I shall propose a number of ways in which schools could work to harness and release this personal power, the creative energy that is so often constrained, stifled, thwarted or rejected in the current, frantic climate of school improvement.

If time allows, I want to stop and ask you what you think from time to time – and you may want to interrupt and tell me.  I’m also aware that I want to say far more to you than there’s time for and I’ll have to make sure we get to the last bit, if only to relate all the rest to the practical business that you and I will be getting back to on Monday.   I shall have to refer briefly to quite a lot of things that I could go into more detail and depth about if I had more time and will be happy to do if you ask me about them after I’ve finished.  I’ll try and remember to indicate these things as I go along.

My story

Most of us can remember one or two real characters in our early education, can’t we?  It’s funny how rare they seem now, in schools!  They had the power to influence our lives and memories until the day we die, for better or worse.

Mr Pike

My first influential character was Mr. Pike.  He was the Head of the village primary school that I went to, at the age of six-and-a-half, in a Somerset village.  He was a bachelor, in his fifties, lived with his elderly mother in a much tinier village called Fiddington, right out in the Somerset ‘sticks’.  He was a real country man, red-faced and West-country-voiced, who you might think had quite small horizons: the school was his life; that and the music at church, of which he was organist and choirmaster.  He had a passion for Bach and used to get us singing Bach chorales for Christmas, with a fierce attention to detail, tempo, intonation, precision, with 12-inch gramophone records of the Choir of St. John’s College Cambridge as his example.  He was an extraordinary mixture of the bucolic and the refined.  And my God, he lost his temper once or twice!  I remember at school, when we were bad.  His face went even redder.  His eyes glinted through his glasses.  Scarey!  But it was because he cared so much about his school, never himself.

All the way through school, we were scared of Mr Pike, until we were in the final year or two, in his class, when we loved him.  Looking back on it, he loved us!  We laughed at him and he laughed at us!  He knew us!  He knew our Mums!  The last time I ever saw him was when I was eighteen and had just heard that I’d got into Cambridge.  He was in the sitting room of my parent’s cottage warming his hands with the fire at his back.  I’ll never forget the beam of pride and pleasure on his face, that one of his pupils had got to Cambridge.  Next thing I heard, he was in hospital fighting for his life with a perforated ulcer.  It was stress-related, of course!  He didn’t pull through.  I hadn’t experienced that sort of grief before.

Bill Pike makes me wonder about the place of fear in discipline.  It seems to me that it worked, in his case, because it was in the context of a loving relationship.  Not that I would have seen it as that at the time, but I would have known it in a deeper part of myself.  There was mutual respect in his discipline.  He was passionate about the high expectations he had of us, as scholars, as little musicians and as growing human beings.

Paddy Tucker

I went on from that village primary school to Taunton, an independent boy’s public school, as a boarder, funded by my farming grandfather, because my father was so appalled at the standards in the grammar school, where he was on the staff and where my brother had gone backwards for two years.

The discipline there was summed up by another ‘character’ called Paddy Tucker.  He was a Historian, ex-Olympic swimmer, who had (so the story went) been shot in the war and was permanently stunted, with a hunched back and no neck.  He scared us, but in a different way.  He would seize on small errors, such as forgetting to bring a ruler, or leaving our exercise books behind.  He would move menacingly towards you, with a gleaming smile on his face, slide his fingers gently into your hairline, close his fist and say, quietly, whilst shaking you rhythmically from side-to-side in time with his words, “So Little Willy forgot his pencil, did he?  What did I tell Little Willy about that last lesson?”  

I remember a time, when we were in his A-level group, when he lost his temper.  He was going through our essays before giving them back and had sheaves of them in each hand.  I could see he was getting exasperated with a boy, ‘Stephen Wiltshire’ his name was, who had failed to grasp something Paddy thought he had taught us and Stephen was foolish enough to refer to our other (junior) history master.  “But Sir, Mr Llewellin-Davies said...”  

 “Christ Almighty!” Paddy Tucker exploded and threw all the essays at him, with both hands at the same time.  Then he had to pick them all up.  You bet we waited till we got out before we started laughing!

I got an ‘A’ in History, thanks to Paddy Tucker, but I never wanted to do it at University.

Bill Curry

I had a wonderful time at Cambridge, but I can’t say I fulfilled my potential academically.  I acted at the ADC Theatre; captained my college at cricket; sang in the college choir; became unofficial champion of the university at Darts and, most important of all, had some of the best conversations of my life, over coffee and/or whisky, well into the small hours of the morning!  But I didn’t have the self-discipline to achieve what I could have done and came away with a degree that did less than full justice to my capability.

It was during my fourth year there, as I had stayed on to do my PGCE, that I was lucky enough to find out about Dartington.  It was 1974.   I spent the whole of the Spring Term as a student on the staff, in a spacious room with its own log fire, in the heart of the school.  My room became a bit of a common room on many nights, as I got to know the Sixth-formers in particular.  I had never come across people of that age so mature, so artistic, so independent-minded and so in touch with their feelings.


Dartington, sadly, was already in decline by then (and we could spend another evening discussing what happens when experimental schools become successful and have to choose between becoming ‘established’ and losing their ‘experimental’ status and pressing on with more extreme expressions of their philosophy and losing touch with the ‘real world’).  However, there was much in the spirit of the place that still reflected the wisdom, love and vision of its founding Head, Bill Curry, whose book Education for Sanity I still turn to sometimes.  It was about the Freedom to Learn, written well before Carl Rogers wrote his books of that title.  It was about people being allowed to decide and become who they are, learn from their mistakes without blame, in a context of a close-knit community, caring, understanding, flexibility.  If a teenager was suffering emotionally, perhaps her home life was in crisis or something, she would be able to negotiate what they called a ‘fallow period’ when she was not expected to go to lessons.  She would be helped to catch up when she was back to full strength.  The academic results were excellent, of course, even allowing for the privileged background of the majority.  And in Art, Music and Drama, there was work of exceptional richness and talent.

The school was democratically run, with student representation on the Senate reflecting their greater numbers.  The Head had power of veto on matters of Health and Safety, Finance and Curriculum, but was bound by decisions of the Senate in day-to-day matters which did not impact directly on these things.

Ian 

It was while I was at Dartington that I made the decision to go into the state sector.  I had had a privileged education at Taunton, but the bits of my education that I valued most highly, primary school and university, had been provided by the state.  It was time to give something back.  Just as importantly, I wanted to be part of a national education service, rather than simply work for a single school.

In my first year, I was tutor to what would now be called a year 9 group.  There was one boy in it who was difficult.  He was of mixed race, good looking and had unflinching eyes: what you’d call ‘challenging’.  His name was Ian.  He could be arrogant at times and laugh in your face.  He seemed to have little respect for authority, especially from males.  He was getting a bad reputation.  His face was becoming surlier.  He was physically strong, and plucky.  He was a goalkeeper for his year group team.


Something in my bones made me think he might be mistreated or bullied, or in some way dominated by his father.  No other male was as frightening, so he despised us, especially when we tried to be.  In the first parents’ evening, I met his mother.  She was English.  She was very ‘with it’, very supportive of Ian, motherly, quick on the up-take.  When I asked her about Ian’s relationship with his father, she looked at me as if I had magical powers.  Yes, it was difficult.  Ian was scared of him.  “Oh, he’d never lay hands on Ian, or anything like that,” she said.  “He just expresses his disappointment very strongly.”  And there we had it!  His father ‘expressed his disappointment very strongly’ and Ian, who actually worshipped him like a God, had begun to feel he could never live up to his expectations.  Ian’s boyish ‘naughtiness’ had been getting him into more and more trouble.  The disappointment was getting too much.  He was beginning to give up on trying to please his Dad.


I asked Ian’s Mum to come with her husband to meet me.  He was of Asian origin, tall, handsome, powerful, with a strong, direct gaze.   He listened and nodded, quietly as his wife and I talked about Ian’s view of him.  He agreed to go and watch Ian play football.  He agreed to look out for opportunities to praise him; not to lower his expectations, but to recognise and value Ian’s efforts to please him.  Encourage him!  The effect was magic!  Ian’s face changed.  He started working much harder and getting into fewer scrapes.  It was as if he had started to set himself goals.  He was saving them too!  His goal keeping became a talking point.  His reputation was transformed. 

Next:

· Experience at Peers School, Oxford: modular curriculum – no two students had the same route through GCSE; 

· modules ‘banked’ and accredited at the Oxford Examination Syndicate; 

· effect of choice and short-term goals on motivation; 

· effect of training in module design and assessment on professional development; 

· no uniform; no bells; ‘campus’ atmosphere in midst of severely disadvantaged area; everyone treated with respect; 

· Desmond Tutu’s visit: he had the teenage audience ‘eating out of his hand’ – said this was a school where ‘everyone matters’

Deputy Head for 6 years at John Bentley School, in Wiltshire: 

· tutor at the centre of everything – ‘learning manager’ 

· life skills given time and taken seriously; 

· school counsellor appointed and managed by me

Headship at Stonehenge: 

· had to change to an anti-fear ethos where ‘everyone matters’; 

· huge ‘Inclusion agenda’ – still not enough; 

· conflict between that and the right to learn and health and safety of staff; 

· introduced ‘assertive discipline’ – short-term effect when interpreted as a set of rules and procedures; did not really change relationships.  

· Managing my own stress: 

· growing interest in meditation and Buddhism; 

· Quakers; 

· Trevor Riches – a man of extraordinary experience, wisdom and spirituality.

2.
Types of Discipline (refer to Powerpoint slides)

Discipline, etymologically speaking, is derived from the Latin word disco – I learn

A continuum, from external (and dependent on external application) to internal (and therefore free of dependency):

1. Despotic

2. Military

3. Organisational

4. Functional (drawn from the activity/study)

5. Self-discipline

· 1 and 2 tend to be fear-based; 

· individuals and groups tend to revert to these types when under threat.  

· There is a place for 2,3,4,5 in schools (e.g. 2. for fire drills).  

· Self-discipline should be the goal: communicated through modelling, not ‘telling’; reinforced by mutual respect, the experience of love, good parenting 

· including ‘letting go’: i.e. in the context of ‘loving’ or respectful relationships.

· Danger of reversion to ‘dependent’ forms of discipline when a school feels threatened by indiscipline: 

· can lose opportunity to develop the types of discipline that become embedded and are self-affirming.

My contention: Institutional forms of discipline (e.g. military and organisational), which do not have much regard for the ‘self’ of each individual, are losing support and acceptance rapidly, especially amongst the young.

3.
The post-modern world

Characterised by: 

1. individual (not collective) morality; no obligation to society; no regard for discipline ‘for its own sake (i.e. unless it serves a personal goal); Illustrate with two popular current TV Ads; read Duncan Webster’s speech – a disaffected, charismatic 16-year old, to his year group, received with tumultuous applause

2. Loss of automatic and widespread acceptance of institutions: established churches; marriage and traditional family unit; royal family; politics and parliament; law and order; lifetime loyalty between employer and employee; schools and teachers...

(the wartime generation nearly gone and manufacturing much reduced, so military and factory values and discipline left behind)

3. Fragmentation of ‘meaning’ 

Fragmentation of meaning – propositions from Harvey Gillman (Rowntree Fellowship Lecture series: Communicating the Spiritual Quest in a Puzzled World)

· As communities change ever more rapidly and as the agencies of tradition (parents, teachers, priests, scientists, the legal profession, doctors etc) lose their authority, we lose confidence about given ways of interpreting.

· More and more people question traditional patterns of interpreting experience  - minorities question the ‘normalcy’ of majority narratives. 

· Truth (with a capital T) breaks down into individual truths.

· The universality of a given language is undermined – or is seen to be just one other social construct. Secularism is yet another language out of many.

Meaning fragments, stories lose their universality, language is ‘privatised’; we lack confidence in communicating what we have found.

 accelerating change; traditional agencies of interpretation lose their authority; more and more people question the ‘normalcy’ of majority narratives;  Truth (capital T) breaks down into individual truths
4. A thirst for a compensating spiritual renewal/refreshment:

from Affirming Catholicism Journal: “Truth has become relative, but is still a longed-for desire”

From: AFFIRMING CATHOLICISM JOURNAL, WINTER 1999

For this generation, spirituality is' a much deeper, more widely recognized need than is often credited. Post-modernism was first coined in 1964 by an American, Frederick Jameson, and has been used to describe a general change in the outlook and world view of society,.  Originally it was an aesthetic term, but it has been employed to understand a change in society,.  In its simplest form, it represents 'a reaction against the principles and practices of established modernism'.  It is characterized bv a spiritual openness and longing, an understated interest in the supernatural and the beauty of mystery,.  It is a reaction against the overplayed confidence in science and technology, that characterized modernism, but it is also a reaction against any, systematic belief system, against a Christian Church that is perceived, rightly, or wrongly, as being more interested in dogma than in spirituality.  

Truth has become relative, but it is still a longed-for desire.  

the heart of post-modernism, however, is the view that truths tend to be many and varied, co-existing together without sacrificing integrity,.  

The post-sixties child is seeking a spiritual meaning in life, but is unhappy, with any such meaning that presents a doctrinal line or is too closely associated with an establishment image. 

4.
A new Spirituality

What is the experience of spirituality? – refer to Guy Claxton Lecture The Scientific and Spiritual Foundations for the Schools We Need.  

Examples of Spiritual experiences (collected by the then Alister Hardy Research Centre in Oxford, quoted by Cohen and Phipps in: The Common Experience, 1990)

e.g. Vauxhall station on a murky November Saturday... 

4 characteristics:

· sense of ‘aliveness’

· belonging/connectedness

· affinity with mystery

· peace of mind

Far more widespread than talked about; witness: 

· the explosion of Tai Chi and Yoga courses and the Mind, Body Spirit sections of bookshops; 

· Philip Pullman’s His Dark Materials Trilogy: absolutely superb exploration of the power of spirit and love in a child on the cusp of adolescence, and severely anti-authority and anti-God’s will!  Speaks to the young generation.  

· Will be the next block-buster film to rival Harry Potter and Lord of the Rings!  

From Guy Claxton: 3 ‘levels’ of spiritual experience:

· Experienced as a ‘gift’ – out of the blue

· The hope of stabilising, building on such experiences: working for renewal, coming from within, rather than from without (e.g. through prayer, meditation)

· Surrogate experiences, that may be analagous to the ‘gifts’ but are deliberately sought, or manufactured

Not difficult to think of ways the young seek out such ‘surrogate’ experiences, such as by ‘getting wrecked’ like Duncan Webster; going to raves; bungy-jumping; sexual-experimentation; over-hasty marriage

SQ Spiritual Intelligence, the Ultimate Intelligence:p.18-9

to experience the ‘spiritual’ is to be put in touch with some larger, deeper, richer whole that puts our present limited situation into a new perspective. It is to have a sense of ‘something beyond’, of ‘something more’ that confers meaning and value on where we are now. That spiritual ‘something more’ may be a deeper social reality or social web of meaning.

Spirituality is related to the quest for full humanity – Ursula King: ‘Spirituality in a Postmodern Age’
In recent works spirituality has been described as an attempt to grow in sensitivity, to self, to others, to non-human creation and to God, or as an exploration into what is involved in becoming human. In this sense, spirituality is related to the quest for full humanity.
· Relationship of ‘good spirits’ to good health: immune system; life-force; energy

· Relationship of ‘feeling good’ to learning well – brain research on ‘amygdala’ (?) responses, close-down through stress etc.

· Analogy of spiritual ‘good health’ with ‘mental space’, enabling (but not the same thing as) clarity of mind

· People with a high level of spiritual energy, ‘spiritual presence’, are recognisable by the intensity of their regard, their capacity for joy and the way they draw people to them

Consider the difference between ‘personal power’ and ‘institutional power’: someone with high personal power can have huge impact, despite low institutional power (Duncan Webster and any disaffected, charismatic teenage you can think of); Nelson Mandela on Robyn Island; Jesus Christ...  Someone whose institutional power exceeds their personal power is at risk of resorting to policies and procedures and institutional forms of discipline in order to get their way: think of Ian Duncan Smith and the Conservative Party!   It is worth considering which of these two kinds of power we tend to rely on, ourselves, and colleagues we work with.

5.
What can Schools do? Or should that read “What can schools be?”

No good pretending we can go back, or even hang on to a world where institutions, or military and organisational discipline command automatic respect.

We can do a lot (and schools are already doing a lot) in 5 areas:

· Attend properly to spiritual needs and development in schools (they have been relegated by OFSTED and the over-crowded agenda we started with): silence; 

· space for reflection; 

· aesthetic experiences; 

· sanctuaries; 

· genuinely therapeutic approaches to healing damaged young people and their families (e.g. school counsellor, working closely with specialist agencies;

· meditation and worship for those who want them (not institutionalised!); 

· using anniversaries and events that strike a chord in people’s hearts to bring communities together in expressions of collective feeling; 

· put relationships first: how much time would be saved if every class got on with each other and the teacher?  

· Circle-time first: worth attending to team-building before curriculum content.

· Create space: mental space more important than time, but related.  Regular staff thinking sessions on ‘what are we not going to do?’ (schools are always adding to their agenda, never deleting!).  

· Practise saying “No!” to the external agenda or at least subverting it to your own cause: wonderful example at St. John’s Marlborough – and Patrick Hazlewood will be telling you about it tomorrow.  

· (Controversial): consider allowing individual children to negotiate fallow time.  On condition that we agree it is in their interests – longer term.  Hypocritical to say ‘No!’ to our external agenda if we don’t ever respect the right of kids to do the same.  First of all, they do anyway: what are the consequences of forcing them to work?  Institutionalising their motivation to succeed!  Yes, sometimes they need (and want) to be ‘forced’.  Then they will opt into that system, providing it is in the context of a loving relationship: they know what’s good for them!  They either need healing, or  a break, or they want to achieve!  If we learn to identify the correct need and respond to it, we avoid much of the conflict associated with ‘raising standards’!

· Respect Individuals! 

· the model of Intelligent Consistency at John Bentley.  

· Make a commitment to relationships; 

· exchange expectations regularly (a two-way thing!); 

· be honest about our limitations (e.g. ask for forgiveness and be ready to offer it); systematically obtain and act on feedback from pupils and feed back to them about it; 

· involve them in decisions that affect their daily lives: controversially: which groups they are in!  

· Self-assessment at the heart of the assessment system; 

· no put-downs allowed: a no-blame culture for teachers and pupils, where people can make mistakes without fear and learn from them.

· Be creative about flexibility in the curriculum, wherever achievable again, listen to the example of St. John’s Marlborough tomorrow.  

· How well does the curriculum invite and respond to choice?  

· Where learners cannot choose between areas, they can still make choices within them.  

· The more decision-making youngsters are given, the more personal power they gain within safe parameters, the more responsibility they are likely to take for themselves and their learning, the more engaged they are in the learning and the greater their experience and understanding of functional discipline and self-discipline.  

· Examples: menus of modules taught by different teachers; 

investigation and project work, in groups (where leadership is developed), rather than ‘bashing through’ content-laden syllabuses and transfer of knowledge from teacher to pupil.

Start at the beginning!  Look after yourself and your own spiritual health.  

· Practise ‘Letting Go!’ (read Trevor’s piece); 

· remember to try and keep your institutional power under the influence of your personal power; 

· develop your personal power through whatever feeds it: being deeply moved by art, music, reading, nature, love, worship, some form of meditation/ stillness every day; 

· Dali Lama’s list; 

· Trevor’s piece on ‘Rules for being Human’.
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