Chapter Three


Three primary excursions


Initially, as I have already explained, I deliberately set out to elicit, with the help of the Guidelines, responses from teachers which were engaged with the story which the words on the page created; responses which also made it clear that the reader was an active participant in the processes which re-created that story in her mind. In addition, I asked each of the contributing teachers to choose three of four stories from the class, which had interested them, as stories . I wanted to allow the fullest possible opportunity for responses to be made which would be personally meaningful.





However, where the Guidelines were designed specifically to encourage what Rosenblatt described as an aesthetic transaction with the text, once we had made our responses, I was open to whatever they might reveal about the nature of that personal meaningfulness. Only by taking a close look at the content of our responses would I be able to ask myself further questions about their nature or their educational value.





I was also interested to find out to what extent our engaged responses (as individual readers to individual stories) would be similar and to what extent they would diverge. Would our subjective reactions reveal common concerns with respect to the story that each of us was considering or would they take off in different directions?





Winter [1989] comments:


‘The practical problem about a text which presents a unified argument is that the unity of the writing needs to be worked out in advance, so that it often seems very difficult to start writing at all: every paragraph is burdened with the meaning of the totality, and yet when you first put pen to paper, you don’t know what that totality is going to amount to.’ [p.114]





Because, at this point, I had little idea,  as the data came in, of what the ‘totality’ was going to amount to, I responded initially to each of the stories myself before I read the responses which the teachers had made and then, after studying each batch of responses carefully, (theirs and mine), I wrote what I called to myself a Research Paper, to collect my accumulating thoughts from one ‘cycle’ of responses to the next.





To capture some of my ‘first soundings’  from the primary children’s stories and our responses to them, I shall draw on these early Research Papers as well as looking forward from time to time to what I learnt later. For reasons of space, I have chosen in this chapter, to comment in some detail on the responses that the teachers and I made to one or two stories only from each school, along with some of our reflections in the conversations which subsequently took place.





Initially, I had the intention of including all the pupils’ stories in the body of this thesis. Although my enquiry focuses on response, the stories themselves are inseparable from what we made of them. Each has its individual character which is embedded in my mind. It is with considerable reluctance therefore, that for reasons of length, I have had to confine many in their entirety to an Appendix outside the thesis itself, as though they were in some way peripheral. They are not. I can only hope that interested readers will take the time to engage with them in their entirety, in order to evoke their own virtual texts and to compare their responses with ours.





Background


Between mid-January and the end of March, 1995 I made my planned visits to the three primary schools where the Language Co-ordinators had agreed to collaborate with my enquiry. In each case I visited the school on four occasions. On three of these I was involved in taking the children through the stages of a story-writing unit: an exploratory pre-draft session to generate ideas, then a post-draft revision session after a week’s interval during which the children had written their drafts and then, after a further interval of a week, a celebratory story-sharing session now that the children had had time to produce their completed stories. I returned for a fourth visit after the teacher had sent me the stories to which she had chosen to respond, once I had also made my response. On this occasion I talked to the authors about their stories and also, at some length, to the teacher at the end of the school day.





Revising the Guidelines


After my discussion with the secondary teachers which I have described in the previous chapter, I had decided that maybe the Guidelines sounded too prescriptive and too wordy, so I produced a shorter version. Also, I was concerned that the term ‘Engagement’ might give confusing signals. I was later to come back, very positively to the concept of engagement, but at this point my confidence had been somewhat dented, so for a short while, my initial kind of response was described more neutrally, as ‘reactive’.





The slimmed down Guidelines to which the primary teachers were referring as they made their responses, read as follows:


Guidelines - third version


Three possible responses from story readers to story writers


Reacting - to the story


                       what do you ‘make’ of the text inside your head/


                       what thoughts/feelings/images does the story evoke?


Appreciating - the writer


                       what has the writer achieved in the handling of the


                       narrative?


Questioning -    


                        are there any aspects of the story which puzzle or


                         intrigue you?





Audience -       


                  Remember that your comments as a story reader are for 


                  the writer of the story. You want them to be understood


                  and to give satisfaction to her/him.





School A


The children with whom I worked were a Y3/4 class of 7-9 year olds and the story that I have chosen to illustrate some of the issues that arose from the way in which each of us responded to it, is by Dorothy who was eight years old. It is called Lost Underground Treasure�  and recounts the adventures of a fictional Dorothy who helps a group of elves to recover their family treasures before returning to her own world above ground. As we explain what we made of the text, our comments on details that held significance for us also give some indication of the particular story which Dorothy herself created; they do not hide it behind generalisations.





 Jill’s ‘Reaction to the story’: 


I presumed the bridge must have been significant - it wasn’t mentioned as such. When you were falling it reminded me of Alice in Wonderland but I was surprised that you whispered ‘ouch’ and then realised that it must have been a cushioned, soft fall - I actually felt better for you then.


I wonder what Faye must have been thinking; you mention your parents but actually I felt very sorry for Faye.


The main character was very kind. At first, when you became an elf and hid behind a pebble, I thought the story was going to be disastrous and you were going to have lots of difficulties because of your size, and then I realised that this wouldn’t happen when you immediately responded to the little elf crying.


I think maybe all the elves had been humans who had fallen down the hole in the bridge.


When it got to the bit with the gremlin, I was relieved that there wasn’t a lot of detail of the death leap.


I really enjoyed the story and felt carried along by the pace as they set off to find the treasure.


The end bit, finding a toy elf in your pocket reminded me of a story I know called Dolphin Boy. 





My ‘Reaction to the story’:


Dorothy is a very conscientious little girl isn’t she? I like the way she immediately offers to help the elves find their treasure but warns them that she can’t stay too long as she knows people will be worried about her. She remembers this at the end of the huge party, even though she must have been enjoying herself. I can tell she is sorry to leave, as she sighs goodbye, but she goes home all the same.


The part of the story that I can see best in my mind, is where they are all busy getting ready to go (a bit like getting ready for a camping holiday) and then when they reach the muddy railway track I can see the line stretching away with the green light in the distance.





  


A comparison of our comments and how I perceive them to be personally meaningful in relation to the story.


In  Research Paper 2, I make the following observations:


Jill concentrates first of all on the bridge which features at the beginning of the story. Her reaction as a reader, is that the bridge ‘must be significant’. I hardly noticed the bridge but Jill’s response makes me realise that the bridge is actually a metaphorical way of bridging the gap between the real world and the fantasy world in which the story takes place.


Like several of the experienced readers who commented on The-Child-Who-Was-Tired, Jill is reminded of another reading experience, in this case Alice in Wonderland, which also starts with a deep down fall and the reduction in size of the girl heroine.





Jill’s next response to the story is a logical one, working out for herself why ‘ouch!’ was whispered rather than yelped: ‘it must have been a soft landing.’


Jill shares with Dorothy (at one and the same time the central character and the writer of the story) how her thoughts and expectations changed, as her journey through the story progressed: ‘At first... I thought... and then I realised...’. This gives both story and story writer genuine status, seen as they are through the eyes of a genuine story reader.





Her speculation that all the elves might have been human once certainly never occurred to me and I doubt that it occurred to Dorothy. But this does not invalidate it as a possibility.  An important point in sharing what you ‘make’ of a story, is to recognise how it can become a different ‘event’ or ‘evocation’ inside different heads.





About my own response I wrote:


‘I was chiefly struck by the coherence with which various details throughout the story reveal the kind of person that Dorothy is. I notice that I collect and feed back to the writer all those details which together reveal Dorothy as “a very conscientious little girl”. So in a sense, yes, I do have the writer in mind. I am conscious of letting her know what my reactions as a story reader have been. She is the audience to whom I am addressing these remarks.’





Both of us express our feelings about the behaviour of the main character - I approve her conscientiousness and Jill writes:


The main character was very kind... when you immediately responded to the little elf crying.





Rosenblatt [1938] wrote:


‘The teaching of Literature inevitably involves the conscious or unconscious reinforcement of ethical attitudes.’[p.6] 





It seems to me that the same could be said about story writing. It is clear that here we are addressing the Dorothy who wrote the story as well as the Dorothy who took part in it. 


 


Issues that came up in my conversation with Jill


I began my conversation with Dorothy’s teacher by asking her whether she could see the difference, now, between the kind of ‘story reader’ response that I was trying to elicit through the Guidelines, and the more usual evaluative kind of teacher response.


Jill replies:


 Well, yes, if we’re talking about the response that you normally have as a teacher... which is you’re looking for certain things - whether there’s a beginning and end or not... all the other technical things.





She continues:


 And yes, it was very different. And it was very, very interesting, because I don’t think I’ve ever looked at their stories in that way before - as a story.  It is in your mind all the time that you’re looking for certain things within the story. 





A little later she adds:


I think it would have been very easy for me to say that in the majority of stories that I looked at, that I could not actually engage or respond to them in that way... But then it was because of the way I was reading them. It was such a valuable exercise to have done that, because now I can look at everybody’s story in a very different  way.





I then ask:


 What were the kind of things that your attention was drawn to in any of the stories...?


and she replies: 


Well ... your attention’s drawn to not just what they had written down, but  what that could lead to... how much more was implied in what they were saying... there was a lot  more depth to it  when you really read it properly and looked at it in that  way instead of just superficially. In many ways I was very surprised.





I was interested that paying close attention to each story had led Jill to the conclusion that there was potential there that was not made explicit, as this chimed for me with my impression that the stories of these young writers were really the tip of the iceberg. This led us to the kind of questions we might ask about their stories and the extent to which such questioning responses come across as positive or negative for the story writer:





P: Because questions can be about those bits we would like to have known more about. Do you think that’s helpful as a way of demonstrating to them what story readers would like to know?





J:  Yes, I think it is, I think it’s very valuable. I mean I try in the classroom a certain amount of them reading their stories out to each other - to feel that it  is something to be shared.





P: But then inviting - not in a critical way but in a sharing way again “What else might you have liked to have known about the story?” I think that actually helps the writer to be more aware about the kind of things that a reader might value.





There is also, however, the issue of the writer’s ownership of her own story. I recall how I had said to Dorothy that the elves’ activities before they set off in search of the treasure had reminded me of preparations for a camping holiday and how Dorothy had said  she rejected this. I add that different story readers may well have different responses and Jill says:


That’s right - you’re not imposing it on them, you’re telling them what you thought.





I reply:


 And it’s open to them to say “Well, I thought something different about it”. ... I think this is an important part of story reading responses, that it is helpful for children  to realise that there are different things we pick up on . 





Again, as I re-read this part of our conversation, I am reminded of Rosenblatt’s observation [1985]  that: 


 ‘Various interpretations might be equally acceptable. ... Both text and reader must be taken into consideration if one seeks to understand the factors that either permit or block the reader’s attention to elements of the text.’ [p.36]





Jill has already said that she encourages her children to share their stories with each other. I can see as I talk to her, how this sharing could be developed further, if Jill models for them how she responded as a story reader, by offering her own thoughts, feelings and impressions about one of their stories and then encourages them to write down their own personal responses, so that the variations can be discussed, and the reasons for these individual variations explored. 





Jill perceives this possibility as a valuable way of helping her children to develop as story readers::  


In that way I think it’s of great value.  Because I do tend to worry about the fact that you get - particularly amongst the girls - a lot of technically good readers, but they don’t read in the way I understand reading, which is being totally in the story, making your own interpretation about what’s happening. And it does worry me that they’re not really “reading”. They’re not getting from their reading what they should.





Jill has perceived an educationally valuable link here between the way that she has been responding ‘reactively’ to stories by her pupil writers and the way in which, by encouraging them to make a similar response, she can also encourage their development as readers.





 School B


The children with whom I worked according to a similar pattern of visits in the second school, were also a Y3/4 class. At the time, a student teacher, Michelle, was sharing in the classwork. I have chosen two stories as my ‘case histories’ for this cycle in my enquiry. Charles was in Y3 and Andrew in Y4; both children were 8 years old. Kim, the class teacher responded to Charles and Michelle, the student teacher responded to Andrew.





Tom at Terror Towers, by Charles


Once upon a time there was a nine year old boy called Tom. He and his Mum always argued. One day his Mum made him so angry he ran away.


He ran through a spooky forest. He felt scared so he ran through the forest until he got to a broken down castle. It was a spooky castle but he decided to explore it. He ran over the creaky drawbridge and opened the big wooden door.The inside seemed worse than outside. There was cobwebs everywhere. In front there was a staircase. Tom decided to go up the staircase. At the top was a door, he went in the door.


Tom screamed - there was a ghost!


Tom ran out of the door, down the staircase, out of the big door, along the drawbridge, through the forest and back home. “Sorry Mum,” said Tom.


“That’s all right,” said Tom’s Mum.





Kim’s responses to Charles’ story


Reaction to the story


Poor Tom! Things just seemed to get worse and worse, didn’t they? I think your story had a message or a moral - that however bad things may be at home, sometimes it’s the best place to be.





Appreciation of the writer


Your story shows that you are learning a lot from our story sessions. On the first page you have told me who the characters are and you have told me what the conflict is - Tom and his Mum are always arguing. You use lots of lovely words like spooky and creaky - these help me to make pictures in my head. I like the way you keep reminding me about how Tom is feeling. You build up very well to the moment when Tom saw the ghost - I was scared too!


I loved the way you described Tom running out of the castle and all the way home. I had to read really fast to keep up with Tom!





Questions 


I did wonder about some things: What did Tom’s Mum say to make him angry enough to run away?


What did the ghost do to frighten Tom away? What did it look like?


Did Tom and his Mum learn anything from the episode? Did they decide to try and get along better in the future?





I now realise as I re-read Kim’s responses, what it is that maintains her aesthetic or engaged stance in all of them. Because she is addressing all her remarks to Charles, she retains her personal voice throughout. His story never becomes a mere ‘object for analysis’ and thus her transaction with the text never shifts from aesthetic to efferent. She is sharing her experience of the story as much in her appreciation and her questions, as she was in her initial reactions - and so, when I come to re-read my own response, am I.





At the time, I recalled the secondary teachers’ insistence that the pupil can never be put out of mind, and wondered, whether this form of direct address to the author (which would rarely occur in a response to a published story), is an important factor which renders both kinds of response personally meaningful, the appreciation as well as the engagement. I return to this point in Chapter 10.





My responses to Charles’ story


Reaction to the story


If I’d been Tom, I don’t think I would have dared to cross the drawbridge and go inside the ruined castle - especially with all those huge bats flying about! I can’t decide whether he was stupid or brave to go up that staircase through all the cobwebs. He must have been half expecting to see something horrible, judging from the speed with which he beats a retreat!


I’m glad the story ends with Tom and his Mum being friends again.





Appreciation of the writer


I like the way you take us inside the castle ‘over the creaky drawbridge’, through that ‘big wooden door’ and then up the cobwebby staircase to the door at the top. The details help me to picture what Tom was doing in my mind.


I particularly like the way you list all the places he has to speed past in order to get home. It reminds me of a story called Bears in the Night which ends in a very similar way.





Questions


I want to know what was so horrible and terrifying about the ghost, that Tom screamed and fled in such a panic.








 Pictures in the mind


The main issue on which I focused in my 3rd Research Paper, with regard to this story (and also to The Runaway Tiger ) is related to the nature of the visual impressions or images that either do or do not occur inside a reader’s head. Our responses to both stories raise for the first time in my enquiry, some puzzling questions about how we visualise what is happening in a story, which I explore further in the next chapter, and again, when I come to Iser’s concept of ideating in Chapters 9 and 10. 





Charles’ teacher tells him:


You use lots of lovely words... [which] help me to make pictures in my head.





When I ask her about these pictures, she replies:


I could just picture him dashing all the way and retracing every step that he’d taken in the build up...I could picture everything happening’


 - but still she offers no detail of what she saw - if indeed she saw anything.  





When pressed further: 


What would you say most appealed to your imagination in Charles’ story?’





she repeats:


I loved the build up of suspense... and I loved that bit of tearing denouement - when he rushed back.





Somewhat similarly, in my Appreciation for Charles, I run through the details which he gives such as the ‘creaky drawbridge’, the ‘big wooden door’ and the ‘cobwebby staircase’ but I don’t expand on these phrases - I let the words do the work for me.  Later, I was to read with much interest the suggestions that Iser  makes about the nature of a reader’s visual impressions, but at this point in my enquiry, I was both intrigued and puzzled.


The Runaway Tiger - by Andrew


At the Zoo one day, a man who works there was showing the people all of the animals.


As he got to the tiger, something serious happened.


The tiger jumped over the fence and made everybody scream when it was running away. The man who works there was so angry that his face went red hot because he couldn’t finish showing the people the Animals. He was running after him shouting ‘Come back! Come back!’


When he was in the woods chasing him, some other men heard about the escaping tiger so they took their nets to try and catch it. They went to the woods to find him. They suddenly heard something running, it was the tiger and the man running after it. They helped him catch it. One of them caught him by surprise and got him by the head and dragged him all the way to the zoo. 


Then he was happy because he can work there again.





Michelle’s response


Reaction to the story


I think the zoo keeper must have been embarrassed when the tiger escaped and his face went ‘red hot’. I guess that is why he is happy at the end of the story, when the tiger was returned to the zoo.


I’d like to know what the tiger was feeling as well. He must have desperately wanted to leave the zoo - to jump over the railings and run into the woods. Was the tiger angry or upset when he was returned to the zoo?





Appreciation of the writer


I like the way you have used words like ‘suddenly’ to add excitement to your story. You also kept my attention and made me want to read on at the beginning of your story when you say ‘As he got to the tiger, something serious happened...





My response


Reaction to story


I guess it was the keeper who was happy at the end of the story - not the tiger! The keeper must have been afraid that he would lose his job if the tiger wasn’t recaptured. I feel quite sorry for the tiger because he must have felt pretty desperate to leap over the bars like that. Personally, I don’t like to think of wild animals being imprisoned in zoos.





Appreciation of the writer


I like the sense of intense activity which you create with all those men chasing the tiger and swinging their nets as they catch hold of him.


I’m also very impressed with your drawings of the tiger - especially when you can only see bits of him once he has escaped.





Questions


What was it exactly, that made the tiger suddenly leap over the railings and make a bid for freedom? Was he lonely, do you think, or just fed up of being cooped up all the time?





Talking to Michelle


Again, neither of us had expressed much of a visual response to Andrew’s story, but because the puzzle of mental images was uppermost in my mind, I ask Michelle about it straightaway:


Do you think you could let him know about how you imagined any of the things in his story? How you actually imagined them inside your head?





Michelle replies: 


He goes into far greater detail - his use of language - I’ve got pictures in my mind about what’s going on, things like: ‘but suddenly’ it brings action to the story, ‘swinging their nets’ when they’re trying to catch the runaway tiger - a lot more explicit than saying ‘they used their nets’... ‘They caught him by surprise, they got him by the head and dragged him all the way to the zoo’ - that kind of thing.





When I press Michelle to be more visually explicit, by explaining how I often ask children to ‘run their own television version inside their heads’ while they’re listening to a story, she responds:


Well, I’d have liked ‘rustling leaves’ or something to make you feel that you’re in a wood - you know, a few details... birds singing...





She seems to be relying on the words, not so much to activate her own  visual imagination, but as a substitute for it, much as Kim and I were doing in our responses to Charles’ story. I was to arrive at a clearer perception of why this could be so, when I came to read Iser’s book. As Stibbs [1991] comments with reference to Iser: 


‘Reading creates a feeling of seeing [my italics] (rather than an image we can scrutinise on the back of the forehead).’


                                                                                            [p.12]





Before I had encountered either Stibbs or Iser, I  had written in my 3rd Research Paper:  


‘...maybe the words are not transformed into visual images but remain as symbolic representations of potential pictures. Maybe the visual impressions are so fleeting that they evade the mind’s eye rather than expanding in it.’





I wrote that all our responses to these two stories appeared to be embedded in the words on the page, rather than in the space between the words.





With Rosenblatt’s notion of the contribution that a reader can make to a story in mind, I say to Michelle: 


One of the other things I’m interested in, is how we bring our own experience from very minimal clues... sometimes, you know, we enlarge upon what is there, we don’t expect the writer to do it all. So from all your experience of “woods you have known” as it were...





M: I live in a wood!’(Laughs)





P: So is it likely that that is the wood you would bring from your own experience, letting Andrew know how you pictured the wood. Putting it into your words from the wood you live in might then have helped him to develop what he gives in detail...What kind of things might you share with him about the wood, as you picture it?





Michelle then recalls some of her memories:


 How I see the wood where I live... it’s very dark... It’s as if you’re inside rather than outside because there’s so much canopy above you and around you. There’s a lot of noise - it’s never a quiet place... there’s always wind running through the trees. You can see the sun streaming down through the trees sometimes and so there’ll be little lit up areas...





I conclude our conversation by commenting:


 So really what I’m saying is, I don’t think it would be difficult for you to bring some of your memories of a wood you know well, in order to enhance in imagination, the wood in Andrew’s story.





Now that I can look back on all the responses that I received, from teachers and from pupils, I am more aware than I was on this occasion, of the considerable variations that different readers reveal, when they are free to express a personal response. Some responses are quite voluntarily very visual, as my next chapter I Encounter The Knight and the Mushroom, will reveal. Others may focus more intensively on the reader’s feelings, or on their interpretation of what is happening. These variations occur when readers are responding to the same story, so it seems to be at least as much a matter of individual inclinations, as of clues or details in the text. The clearest illustration of such differences occurs  in the engaged responses which three Y8 pupils made to Ice in Chapter 14.





There remains the issue, however, of the ease with which readers can think in images as a form of experiential response, if they are encouraged to do so. Over many years, I have invited groups of primary and secondary pupils - and on in-service courses, groups of teachers - to ‘picture think’ by transforming words on the page, whether stories or poems, into either a single frame picture or a sequence of pictures. There have only been two occasions on which, once a teacher and once a pupil maintained that they never saw pictures inside their heads; in other words, were not aware of possessing a visual imagination. 





Mostly, readers seem to welcome the opportunity, if it is offered  to transform words on the page first of all into images inside their heads and then secondly into their own words. They are always intrigued by the variations in what the text activates visually in their minds when they come to share their imaginings with each other.





There is a difference, of course, as I now realise, between the act of reading a story from start to finish and the response that a reader can choose to make once that act is completed - or maybe temporarily suspended. Where the images may flicker in the process of reading as the narrative carries us along, we can slow down our responses in order to develop our own thoughts, feelings or visual impressions more clearly. I would suggest that this is similar to the way that we can slow down hearing the words on the page in order to bring them into earshot, or our own inner speech, when we want to hear what we are thinking more precisely.





Benton [and Fox [1985] suggest that:


‘The substance of the secondary world [of a story] ...is made up of a series of more or less formed images... which occur during writing and reading in a rich variety of manifestations.’ [p.7]





It would seem worthwhile, therefore, to continue to experiment in the classroom with ways in which these images can be given greater clarity at the response stage - either to pupils’ own stories or to those of other writers. However, few, if any, references are made to the role of visual impressions in the assessment of pupils as story writers and readers, an omission which needs to be rectified if aesthetic responses are to be taken into account.








School C


My third set of visits was to a Y5/6 class and I have chosen ten year old Davina’s story and the responses that we made to it to illustrate several of the issues which were now coming to the fore and which I discussed with Fiona, the class teacher and school Language Co-ordinator.





As Davina told me on my fourth visit to the school, she was a keen reader of Nancy Drew detective stories which is why she had chosen to have a go at writing  such a story herself, called Murder on the Moor� . It relates how two girl detectives find the body of another girl and track down the killer to ‘a boarded up house with weeping dried up dead flowers in the garden.’ On a further visit to the moor they find his passport, dropped at the scene of the crime and take it to the police who proceed to arrest the man at his hide-out.





There are huge gaps in the plot (Who is the man? Who is the girl? Why did he kill her?) and it is clear from her own comments that Davina recognises these defects, in part at any rate:





Short for a murder story. Some funny parts but mostly a serious book.I think I could have made it a bit longer on the actual story line.





In my experience, it is not unusual for children of Davina’s age or even younger, who are themselves avid readers, to launch into a brave attempt to write a full length novel. I do not believe that they should be deterred from making such efforts. They will learn that managing a complex plot when you are the maker, is considerably more difficult (and time consuming!) than reading somebody else’s. This might very well lead to a heightened awareness of the achievements of professional authors. Treated sympathetically by a teacher, it could also lead to further attempts to write an extended story.





In one respect, Davina has bitten off more than she can chew in setting out to write a complicated detective story, especially in the limited amount of time available. But as our responses indicate, we can still engage with the story as it stands and there are many achievements in the way that she has handled her narrative which merit appreciation. Davina deserves a positive response to her story just as Dorothy did to Lost Underground.





Teacher’s response


Reaction to story


I liked the casual way the two friends decided to go for a walk. Jodie seemed more independent than Bess, it was she who noticed the blood, even though Bess stepped in it, and it was she who decided to follow up the tyre prints. I was worried when the girls split up - it seemed a dangerous thing to do when a murderer was on the loose, but Jodie was sensible, she didn’t investigate the house by herself but waited until the next day when Bess was with her. I really liked the fact that the characters got all their evidence together, then went to the police. I had the feeling they were used to detective work and were likely to have more adventures!





Appreciation 


Starting the story with a conversation was a good idea. It gets the reader straight into the action. You then took a step back, to describe the scene, which worked really well, as you didn’t let the reader get confused about what was going on. You used some lovely descriptions to set the scene, both on the moor, then later at the house. The description of the man going pale, when questioned, gave him away as guilt (I wondered why he murdered her). I particularly liked the way that you returned to the moor on the second day, it really kept the action going.





My response


Reaction to story


I felt really shocked when Bess finds that she has just stepped in some blood! It was such a lovely sunny day up on the moors and then suddenly, everything is changed when they find the murdered girl.


I think Jodie is very sensible not to go into the boarded up house on Crocknut Drive on her own. I wonder whether the questions they asked the man the next day, confirmed their suspicions. It was lucky they found the passport near the place where the body was lying. That seemed to clinch it so that he could be put away.





Appreciation


I like the way you introduce Bess and Jodie at the start of the story - letting us know first of all that they are good friends and then, a bit later, that they are also detectives. Other details that you give us show how sensible they both are, ringing to make arrangements for the removal of the body for instance. They make a good team.


I’m still intrigued by the mystery man and also by the mystery girl. 


I like the way that you indicate his guilt when his face goes pale when he realises that the girls are detectives.





Values


Although ‘values’ were never mentioned specifically in the Guidelines but subsumed under ‘thoughts’ it interests me that in seeking to make a meaningful personal response, almost without exception the teachers and I always seem to comment on the behaviour of the characters. In Lost Underground we comment on Dorothy’s kindness and conscientious nature; in Tom of Terror Towers on the quarrel and then the reconciliation between Tom and his Mum;  in The Runaway Tiger on the tiger’s feelings as well as those of the keeper. Now, in Murder on the Moor, Fiona explains how she was worried: ‘when the girls split up - it seemed a dangerous thing to do.’She comments approvingly on Jodie’s sense in not venturing into the apparently empty  house on her own. I also commend Jodie’s good sense, as well as the earlier behaviour of the two girls in making arrangements for the removal of the body.





Why, I wonder, do we share such ‘behavioural’ thoughts? I can only assume that it is because, like Rosenblatt [1938], we  wish  to:


 ‘stimulate students themselves to develop a thoughtful approach to human behaviour.’ [p.18]





It became evident, in my conversation with Fiona about our personal responses to the children’s stories that although ‘its very hard to look beyond the obvious writing mistakes that children make’, she had valued the opportunity that the Guidelines offered to write down a more detailed response about the story itself:





P. Did you feel that actually paying close attention to the story... did highlight or bring to your attention parts of the story that you might not have noticed otherwise?


    


F. Certainly having to write it down made a difference because you have to structure what you’re going to say. In the past, although I’ve perhaps thought... and I may have made one or two comments - you might say ‘Oh yeh, I like this bit’ and it’s a casual remark...  it gets lost doesn’t it?





I then raise the issue of the time factor:


P. But there is a time factor isn’t there? I mean it took me 10-15 minutes for each child.





F. And we’ve got 36 children. But you could do a couple each time couldn’t you?





P. It’s a question of whether you feel it’s adding something which is important - educational - for them or not.





F. I think it does - the questions that have come up, questions that are really going to make them think.  So rather than picking holes in it - ‘You haven’t done this, you haven’t done that’ what happens here is... I’m not just marking it, I’m not just looking at it, I’m interested in it.  I’m interested as a reader which means that then when they write another story, they’re thinking of their audience. 





Conclusion


At this stage in my enquiry, I was encouraged by the responses that all the primary teachers had made to the stories they had chosen using my Guidelines and by the positive comments which they each made in our subsequent discussions. I was also interested, as this chapter has shown, in both the similarities and the variations between the engaged responses which they and I made.





I had yet to work out, though, what the similarities and differences might be between engaged and appreciative responses to the same story. What was the point of keeping them separate? In my next chapter I shall explain how I began to explore their relationship and the value of retaining a distinction between them.








� See the Appendix at the end of the thesis for the full story


� In the Appendix at the end of the thesis
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